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Processes (P)
1P1: Determining common learning goals
Common or shared learning objectives are the responsibility of the college’s General Education Committee,
which is composed of program directors, administrators, and full-time and adjunct general education
instructors. Their work creating and reviewing our general education objectives is guided by the college’s
mission and institutional objectives, as well as our participation in the Illinois Articulation Initiative and our
adoption of their General Education Core Curriculum (GECC). The GECC is designed to aid the transfer of
general education credits to and from participating schools in Illinois, and became effective for all students
in the summer of 1998.
To ensure that our general education objectives fully support the institution’s mission, the general education
committee created matrices linking our institutional objectives to the mission, as well as our general education
objectives to our institutional objectives [See Figures 1.1 and 1.2]. In this way we have ensured our general
education objectives are relevant for all students pursuing degrees at any level. As evidenced by 1C1 of our
2007 systems portfolio, the college strongly encourages instructors to elicit outcomes in their classes that
are commensurate with Bloom’s taxonomy and the level at which they are teaching. For example, lowerdivision classes (100 and 200 level) are encouraged to focus on knowledge and comprehension, while
upper-division courses (300 and 400 level) should focus on analysis, synthesis, and evaluation. To this end,
the college initiated an action project in December 2010 that will officially align all course objectives with
Bloom’s taxonomy by December 2012.
Figure 1.1 – Institutional Objectives as they relate to the Midstate College Mission Statement.
Midstate College Mission Statement: The mission of Midstate College is to (1) provide educational
opportunities that emphasize skills and knowledge that will allow the student to adjust through a lifetime of
social and technological change. (2) We recognize that education is vital in developing skills needed for a
productive society and (3) essential in promoting the individual’s sense of worth, values, and high ethical
standards. (4) The College is committed to offering quality education that meets the needs of its students
and assisting them in clarifying and pursuing their professional and educational goals.
Mission Statement
Institutional Objectives

1

2

3

4

1. To provide a varied selection of academic curricula in business and
specialized areas enriched with instruction in general education.

X

X

X

X

2. To provide the students with a background of job skills which will enhance
their employability.

X

X

X

3. To provide the students with basic skills which contribute to success in their
careers and in their private lives.

X

X

X

4. To lead the student in the self-discovery process of clarifying and raising the
individual’s goals and achievements commensurate with the student’s potential.

X

X

X

X

X

5. To provide a framework and atmosphere of learning which will enhance the
student’s capability to demonstrate ethical and moral values in professional,
personal, and business situations.
6. To strive for and maintain excellence in business, specialized, and general
education by systematically reviewing classroom facilities, equipment,
curricula, faculty, and staff.
7. To make available to our students activities and experiences which foster
personal growth and leadership qualities that will assist students in their
social, vocational, and academic pursuits.
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Mission Statement
Institutional Objectives

1

2

3

4

8. To provide placement assistance for graduates and students through
individual counseling.

X

9. To maintain a process of communication with the community of employers
to assure relevant curricula to meet the developing needs of the economic
community.

X

X

X

Figure 1.2 – General Education Objectives aligned with Institutional Objectives
Institutional Objectives
General Education Objectives

1

2

3

4

1. Effectively communicate in writing by developing coherent
essays, critical analyses, research papers, and documents
using appropriate language, grammar, and documentation.

X

X

X

2. Utilize effective oral communication skills to develop and deliver
speeches and presentations that are organized and coherent.

X

X

3. Demonstrate ethical reasoning by distinguishing between right
and wrong through evaluation and analysis of contemporary
ethical issues.

X

4. Demonstrate critical thinking skills by analyzing issues, and
problems, and texts, taking into account contrasting points of
view and adopting a position supported by evidence.

6

7

8

9

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

5. When given a problem, demonstrate quantitative reasoning skills
by generating solutions and recommending a course of action.

X

X

X

X

X

X

X

6. Demonstrate interpersonal skills by contributing productively in
small groups by assuming accountability, modeling appropriate
behaviors, recognizing strengths and weaknesses of other
individuals and the importance of compromise.

X

X

X

X

X

X

7. Practice tolerance in diverse and multi-cultural settings.
8. Demonstrate professionalism with self-management skills
including goal setting and time management.

X

X

X

5

X

X

X

X

X

X

X
X

X

X

X
X

X

Figure 1.3 – Bachelor of Business Administration Program Objectives aligned with Institutional Objectives
Institutional Objectives
Bachelor of Business Administration Program Objectives

1

1. Understand economic institutions and the complex relationship
between business, government, and consumers.

X

2. Understand the functional areas of business, including aspects
of the complex workplace.
3. Perform tasks utilizing strategic planning and entrepreneurial
capabilities.

2

3

4

7

X
X

8

9

X

X

X
X

X

5. Participate effectively in group processes.

X

X

X

6. Apply analytical skills necessary to identify, formulate, and solve
business problems.

X

X

X
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6

X

4. Acquire an appreciation of people and their cultural, racial, and
geographical diversity.
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Institutional Objectives
Bachelor of Business Administration Program Objectives

1

7. Demonstrate the technological skills necessary in a complex
workplace environment.

2

3

X

X

8. Communicate effectively in a variety of professional settings.

X

9. Integrate business ethics into the business decision-making
process.

4

X

X

5

6

X

7

8

X

X

X

9

X

X

10. Combine intellectual curiosity and creativity, and develop
independent thought and action.

X

X

X

Figure 1.4 – BUS320: International Law Learning Objectives aligned with BBA Program Objectives
BBA Program Objectives
BUS320: International Law Learning Objectives

1

1. Apply concepts of International Business Law to Analyze
International Disputes and to recommend the best
solution. (Case Studies)

X

2. Compare and contrast legal attitudes and legal systems
throughout the world. Prepare Business Plans that utilize
these comparisons and differences.

X

3. Evaluate International trade and decide which aspects of
International Trade may be considered unethical.

X

2

4

5

6

7

8

9

X

X

X

10
X

X

X

4. Separate his/her self from an ethnocentric attitude and
assemble an attitude of accepting and utilizing cultural
diversity.
5. Apply the knowledge of International Law to many different
areas of international trade such as Labor, Financing,
Intellectual Property Rights, and Licensing etc.

3

X

X

X

X

Finally, program directors ensure that the objectives for each of their courses are mapped to their specific
program objectives, which are also linked to institutional objectives [See 1P2], and thus the mission. In this
way we have created a network of linked objectives that we feel fully supports the educational needs of all
students pursuing degrees at any particular level. General education objectives support learning at all levels,
and individual course objectives will soon support student learning at the associate and baccalaureate level
via their association with Bloom’s taxonomy.
1P2: Determining program learning outcomes
Our program directors and college administrators determine Midstate’s specific program objectives in
consultation with departmental faculty and other stakeholders including our advisory boards. Program
directors are responsible for researching current business trends; evaluating employer surveys, internship
data, and graduate surveys; gathering input from advisory boards; and ensuring that, where applicable,
program learning objectives meet the criteria of all regional and national accrediting bodies.
Additionally, each program director works with our assessment director to create a matrix outlining how
the proposed objectives align with our institutional objectives. Institutional objectives are tied by a separate
matrix to our mission [See 1P1], thus ensuring every program we develop fully supports the mission and
vision of the college. Once objectives have been proposed and linked back to the mission, they are taken
to the program’s advisory board for review. Figures 1.3 and 1.4 are examples of how program and course
objectives are tied together, and also to the institutional objectives.
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1P3: New program and course development
The college designs new programs based on community need and enrollment possibilities. Market research,
employer surveys, and advisory board input all provide vital information about stakeholder needs that is
essential for designing relevant programs. Once a new program is proposed it is shaped by a thorough
analysis of at least three similar programs offered at public institutions within the state. This helps ensure
the new program will be competitive in the marketplace, and that it will offer an educational experience
comparable in quality to other institutions.
In furtherance to these ends, many of our programs have also taken the additional step of acquiring
program-specific accreditations from nationally recognized accrediting bodies. Our Medical Assisting
program is accredited by the Commission on Accreditation of Allied Health Education Programs
(CAAHEP). Our Bachelor of Science in Realtime Reporting degree meets all standards outlined in the
National Court Reporters Association Council on Approved Student Education’s General Requirements
and Minimum Standards. Our Health Information Technology program is accredited by the Commission
on Accreditation for Health Informatics and Information Management Education (CAHIIM). Our Paralegal
Services program is awaiting final approval on accreditation from the American Bar Association. And our
Business Administration program is currently in candidacy status with the American Council for Business
Schools and Programs (ACBSP).
Once program design is complete, the result is sent to the Board of Directors for approval. Upon approval from
the board, the program application, along with an analysis of similar curricula from three public institutions in
the state, is sent to the Illinois Board of Higher Education (IBHE) for approval. The college adheres to all IBHE
guidelines when offering new degree programs, and must also submit a request for institutional change to The
Higher Learning Commission for each new baccalaureate degree that is approved by the IBHE.
The process for designing new courses starts with the faculty, and is based on feedback from employers in
the field and suggestions from program accrediting bodies. New outcomes are developed in a cooperative
effort between program directors and faculty content experts. Both program-specific and general education
course objectives are tied to program objectives via matrices created by the program director and maintained
by our director of assessment. Proposed courses are reviewed by the program’s advisory board, and must
be approved by both the departmental faculty and the college’s administration.
1P4: Designing responsive programs
In order to ensure that our academic programming integrates all of the college’s learning goals, program
directors and faculty have developed program progression matrices that illustrate the extent to which
individual course content introduces, reinforces, or provides mastery of program-level objectives
Figure 1.5 – BBA Courses Progression Matrix
BBA Program Objectives: Upon completion of this program, the graduate will be able to:
1. understand economic institutions and the complex relationship between business, government, and consumers.
2. understand the functional areas of business, including aspects of the complex workplace.
3. perform tasks utilizing strategic planning and entrepreneurial capabilities.
4. acquire an appreciation of people and their cultural, racial, and geographical diversity.
5. participate effectively in group processes.
6. apply analytical skills necessary to identify, formulate, and solve business problems.
7. demonstrate the technological skills necessary in a complex workplace environment.
8. communicate effectively in a variety of professional settings.
9. integrate business ethics into the business decision-making process.
10. combine intellectual curiosity and creativity, and develop independent thought and action.
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BBA Program Objectives
BBA Core Courses

1

2

3

4

5

6

7

8

9

10

ACC101: Financial Accounting I
ACC105: Financial Accounting II
ACC213: Managerial Accounting

R

BUS107: Business Law I
BUS108: Business Law II
BUS204: Principles of Management

I

I

BUS232: Business Statistics

I

CIS114: Computer Usage and Software Applications

I

CIS116: Spreadsheet Applications

R

ACC300: Managerial Cost Accounting I

M

BUS300: Advanced Business Communications

M

BUS310: Quantitative Analysis (Advanced Statistics)
BUS315: Business Ethics

M

M

BUS340: Organizational Theory
BUS370: International Business

M

FIN300: Managerial Finance

M

MGT350: Human Resource Management

R

MGT360: Operations Management

R

I

M

M

R

MGT375: Leadership and Motivation
MGT400: Project Management in Business

M

M M

BUS390: Business Strategies and Policies

I

R

BUS395 Business Research Project

R

MKT305: Marketing Management

R

R

M

M

R
M

-orBUS495: Applied Study/Internship

R
I=Introduced

R=Reinforced M=Mastered

BBA Program Objectives
BBA Elective Courses

1

2

3

4

ENG 109: Principles of Speech

5

6

7

8

9

10

R

-orENG120: Interpersonal Communications

R

ENG116: Composition

I

ENG117: Advanced Composition

I

MAT140: College Algebra
SOC100: Introduction to Sociology

I

-orPSY140: Introduction to Psychology
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BBA Program Objectives
BBA Elective Courses

1

ECO144: Introduction to Macroeconomics

I

ECO145: Introduction to Microeconomics

I

2

3

4

5

6

7

8

9

M

R

10

Life Science Elective
Physical Science Elective
Humanities Elective

I

Social Science Elective

R

BUS240: Introduction to Financial institutions Mgt.

I

MGT345: Small Business Management
MGT388: Healthcare Policies

I

MGT380: Entrepreneurship

I

ECO350: Money and Banking

R

R

M

I

M
M

R

I

R

BUS325: Advanced Customer Satisfaction Strategies
MGT370: Quality Management

M

I
I

R

R
M

MGT308: Principles of Healthcare Management

I

MGT320: Labor Management Relations

I

MGT420: Principles of E-Business

I

M

M
I=Introduced

M

R

M

R

R
R=Reinforced M=Mastered

As educators of non-traditional students, we recognize that many of our students already have careers
and are seeking opportunities for advancement or career change. Consequently, we feel one of the ways
in which we are best at accommodating students’ career needs is by providing career-focused academic
programs at the diploma, associate, and baccalaureate levels. These programs are delivered via a variety
of means (such as face-to-face and online), during daytime, evening, and weekend shifts, in a concentrated
academic quarter system. This system of delivery allows our students to continue meeting their existing
career needs, even as they are preparing for the needs of the future.
Midstate collects qualitative data about the changing needs of the employment market through a network
of professional and social interactions that involves area employers, program advisory boards, and
membership in professional associations. Furthermore, we also rely on quantitative employment-related
data from a variety of sources. These sources include short- and long-term occupational projections from
the Illinois Department of Employment Security (http://Lmi.ides.state.il.us/projections/statewideproj.htm);
regional and national labor projections from the U.S. Department of Labor and their Bureau of Labor
Statistics; and graduate placement trends.
1P5: Determining required skills
As part of the enrollment process, students are required to complete an entrance exam assessing problemsolving abilities, spelling, vocabulary, reading comprehension, writing skills, English usage, and quantitative
thinking ability. As a result of recent assessment and retention efforts, the college has raised the composite
score requirement for admission by 5 points, to 50 from a previous score of 45, and now requires a minimum
score of 14 on the Wonderlic exam. We are also currently developing a new writing component for our
entrance exam that we feel will more accurately assess the quality of prospective students’ writing in order
to facilitate better course placement. In addition to college entrance requirements, many of our programs
have established higher entrance exam score requirements for admission.
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Figure 1.6 – Additional Admission Requirements by Program
Entrance Exam
Composite

Program*

Wonderlic

Business Administration
Business Computer Accounting

18

Bachelor of Business Administration
Bachelor of Science in Accounting

20

Additional Requirements May be
Waived if

The applicant has an associate's
degree.

Computer and Information Science

65

19

Management Information Systems

70

20

The applicant has an associate's
degree.

Medical Assistant

20

The applicant has a combined
quantitative reasoning and reading
comprehension score of at least
14 on our entrance exam.

Medical Office Technician

20

The applicant has a reading
comprehension score of at least 4
on our entrance exam.

Health Services Management

25

The applicant has an associate's
degree and one year of healthcare
related work experience.

Health Information Technology
Medical Coding Specialist
Medical Transcription

21

The applicant has a combined
quantitative reasoning and reading
comprehension score of at least
12 on our entrance exam.
The applicant has a combined
quantitative reasoning and reading
comprehension score of at least
14 on our entrance exam.

Paralegal Services

60

18

Realtime Reporting

Total score for
spelling, vocabulary,
English, reading
comprehension, and
writing sections must
be at least 50.

18

* These programs have exam score requirements above the minimum composite score of 50 and Wonderlic of 14.

These changes went into effect for our Fall 2011 term, and we do not yet have assessment or retention
data to support the efficacy of the new requirements. However, we are confident the data will eventually
show an increase in student preparation for coursework at the college level. Additionally, in order to
provide some amount of data to support these efforts we created and distributed a survey to gauge
faculty impressions of academic preparedness of our Fall 2011 new student cohort. We asked faculty
to rate their impressions of student preparedness, relative to previous terms, in seven content areas
directly related to the entrance exam. The percentage of faculty reporting students as more prepared
than previous terms for specific areas are as follows:
• Writing: 43.5%
• Spelling: 39.1%
• Vocabulary: 34.8%
• Grammar: 39.1%
• Reading Comprehension: 26.1%
• Math: 8.7%
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Following the entrance exam, a math placement exam, and a Wonderlic WISE Microsoft Windows test, the
college addresses gaps between necessary and actual preparation by placing the students in foundational
courses such as ENG 100, MAT 101, and CIS 110, all of which are designed to address knowledge deficits
that may contribute to poor performance in college-level courses.
1P6: Communicating expectations
Program requirements, learning objectives, course descriptions, and course prerequisites are published in
the college catalog, which also includes an admissions policy outlining general requirements for enrollment.
We also routinely send this information to any prospective students in order to help them make informed
decisions about enrollment. All of this information is also available on our website.
During the admissions process, our admissions representatives conduct extensive interviews in which they
discuss with prospective students general academic expectations, as well as the specific requirements
pertaining to their program. Admissions representatives also act in an advisory capacity during the
enrollment process, and ensure that students are placed in programs and courses for which they are
adequately prepared.
Additionally, before their first day of classes students are required to attend both an eLearning orientation
and a half-day college orientation session that includes presentations from key administrative personnel
and faculty further outlining the expectations we hold for our students. After the sessions are concluded,
students meet with their program directors to discuss in detail what they must do to prepare themselves to
succeed in their field of study.
Current students meet with their program directors on a quarterly basis to review their academic progress
and schedule classes for the upcoming term. Program directors act in an advisory capacity to ensure
that students continue to understand and meet the required learning and development objectives for their
program. Finally, once students are enrolled in courses, instructors are responsible for providing syllabi that
clearly outline expectations for the course.
1P7: Helping students select programs
At Midstate, the core of this process is the admissions interview. During these meetings, admissions
representatives talk with prospective students about their personal interests, work schedule, and family life
in order to find the best academic fit for each individual. They then make recommendations for enrollment
in specific programs, while also discussing course loads and academic expectations for the programs in
which the student may be interested.
The admissions department also collects salary and job outlook data from the Department of Employment
Services, the Illinois Employers Association, and the U.S. Department of Labor’s O*Net (formerly the
Occupational Outlook Handbook) to ensure students have all the information they need to make an informed
decision about their field of study and the career they wish to pursue.
After the interview, the admissions representative assists the student in scheduling a time for their entrance
exam, the scores of which further help them determine whether or not the student is adequately prepared
for their chosen program [See 1P5].
1P8: Dealing with underprepared students
As discussed in 1P5 the college has a system in place to identify and address the learning needs of
students who are underprepared for certain key aspects of the college experience. We feel that English
language and writing skills, mathematical aptitude, and the use of technology to facilitate communication
and productivity play such vital roles in the success of students and graduates alike that we must address
deficiencies in these areas immediately, and with specific courses (ENG 100, MAT 101, CIS 110) designed
to ensure our students do not fail before they even have a chance to succeed.
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However, we also understand that these skills are not the only indicators of success at the college level, nor
do we believe any system is capable of identifying all academic deficiencies prior to enrollment. Students
may be underprepared for college in a variety of ways not related to any specific academic subject, and
often these issues are not revealed until a student is already struggling. For these reasons the college
launched an action project in February 2010 designed to identify struggling students and intervene on their
behalf to prevent these issues from jeopardizing their academic careers.
This action project, officially titled Define and Initiate an Academic Support System Promoting Student
Success, created a student success office to provide tutoring and academic counseling for academically
at-risk students. Students receiving D’s or F’s at midterm; students on academic probation; and students
who have not attended classes during the first two weeks of instruction are contacted by a representative of
this office who works closely with them to ensure they receive the help they need to successfully complete
the academic term. In this way, students receive the help they need when they need it. And when new
problems arise, they can be dealt with on a case-by-case basis. Additionally, students may contact success
office representatives directly, and instructors are also encouraged to refer any individual student they feel
would benefit from this service.
We have created fliers and distributed mass emails to publicize the service, and thus far students seem wellaware of the office and its function and are frequently availing themselves of its services. Early assessment
data indicates this effort has had a positive impact on our student body.
1P9: Differences in learning styles
Our primary means of evaluating students’ preferred instructional activities and their satisfaction with
these methods are graduate exit surveys and student course evaluations. Data from 2010 and 2011
graduates suggests a strong preference for hands-on learning, with lectures, demonstration, and visual
aids ranked closely together and slightly behind the hands-on learning. More importantly, the surveys
indicated 95.7% of respondents either strongly or generally agreed with the statement, “Midstate
College faculty used appropriate teaching activities.”
In 1P11, we address Midstate’s association of varied teaching methods with our definition of effective
teaching. We strongly encourage faculty to use a variety of instructional techniques in their classrooms,
and we attempt to reinforce this behavior by creating presentations and other hands-on workshop activities
integrated into in-services and quarterly faculty meetings. For example, we recently dedicated a significant
portion of our Summer 2011 Term faculty meeting to a presentation on generational learning differences
and how instructors of non-traditional students must adapt to the differing attitudes and learning styles of a
student population widely divergent in age.
The majority of our new students are also required to enroll in our Human Potential (HUM 110) class,
which is a foundational course designed to help students achieve both personal and academic success.
Instructors in this course introduce students to the concept of learning styles, as well as administer an
assessment tool that helps students identify their particular learning preferences. We feel that doing
this at such an early point in their academic careers makes students more aware of how they are being
taught and therefore more likely to give us the feedback we need to make instructional adjustments
where necessary.
1P10: Addressing special needs
Midstate is committed to the concept of equal access for all students, regardless of any special need
or disability. We are in full compliance with the Americans with Disabilities Act, and strive to make any
necessary accommodations for our students both on campus and online. In addition to having both a fully
compliant campus and web presence, we also strive to go above and beyond any ADA requirements, and
as an example, have recently installed automatic doors at entrances to all campus buildings in order to
facilitate wheelchair access.
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The college makes a concerted effort to accommodate all students with learning disabilities by allowing
extra time for assignments and exams, as well as providing study guides and individualized testing on an
as-needed basis. Upon enrollment, any students with learning disabilities are encouraged to meet with the
Dean in order to discuss their individual needs, and these requests for accommodation are then channeled
to the appropriate instructors.
Our campus is primarily a commuter campus with enough free parking to ensure that all students needing to
drive in order to attend classes may do so. Additionally, during the last ten years the college has negotiated
with the City of Peoria, as well as CityLink transit service, to provide both a covered bus shelter and the
addition of evening bus service for students who attend classes at night.
As discussed in 1P12, we also attempt to meet the needs of any students unable to attend classes
on campus (for any reason) by offering extensive online course options to supplement our traditional
course offerings.
1P11: Expectations for effective teaching and learning
Teaching
Communication of effective teaching starts with employee orientation when faculty members are issued
a policy and procedure handbook containing a section of expectations for instructors. The college feels
that in order for instructors to be effective in their teaching capacity they must, among other things, be
knowledgeable and well-versed in the content in which they are teaching; provide a course syllabus and
supporting documentation that clearly spell out course policies, expectations, and learning objectives; grade
all tests, projects, etc. in a fair and timely manner; be available for their students during posted office hours;
provide a relaxed, supportive, and disciplined classroom atmosphere; and utilize a variety of teaching and
learning techniques such as lectures, demonstrations, student presentations, etc.
At the end of each term, students fill out an online evaluation of their course experience, with the majority
of the items corresponding directly to the aforementioned expectations for effective teaching. Each item
is rated on a five-point (0-4) scale with a composite score representing the average of all items. As part of
an assessment initiative begun in our Winter 2008 academic term, these evaluations are now completed
entirely online, and the data is sent directly to our shared network drive for analysis. These results are fieldsortable and can be used not only to determine individual performance, but also the aggregate performance
of all our instructors on any one item over time. Instructors receiving a composite score of 2.5 or below is
referred to their program director, the dean, and our director of eLearning (if applicable) for an analysis of
their teaching strategies and a discussion of what might be done to improve their outcomes in the future.
To communicate expectations for effective teaching throughout the institution, the college holds a number of
academic program meetings, full-time and part-time faculty meetings, all-school in-services, and quarterly
assessment days. Faculty and academic program meetings are held once per quarter, and in-services
are held at least twice annually as well as on an as-needed basis. During these meetings faculty and
staff members are encouraged to participate in activities designed to promote professional growth and
reinforce the college’s vision of effective instruction. Assessment days provide professional development
opportunities for faculty, and also give them the time and guidance they need to properly participate in all of
the college’s assessment initiatives.
Learning
The college measures effective learning by evaluating student performance on stated course and program
objectives. As part of the college’s assessment process, each instructor is required to submit at least one
faculty self-assessment per academic term. These assessments are a means (beyond course grades)
of directly evaluating students’ performance on specific course objectives, and provide the college with
a means of evaluating student learning at the course level. Additionally, program directors must submit
annual program assessment plans, using the Nichols model, that establish specific educational outcomes
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and criteria for measurement of success. Once program directors obtain measureable data they create
assessment reports proposing program changes designed to address any deficiencies found as a result of
this process.
1P12: Course delivery system
Our course delivery system is designed to meet the needs of non-traditional students by offering the greatest
scheduling flexibility possible, while still maintaining logical course sequences and ideal class sizes. One of
the college’s primary advantages is the ability to create small classes that offer individual attention, and we
strive to maintain a 12:1 student to faculty ratio whenever possible.
In order to maintain a balance between student and institutional needs, program directors serve in an
advisory capacity for their students, and ensure they understand both their ideal overall course sequence,
as well as what specific courses they should be taking each term.
The Chief Academic Dean prepares a master schedule of core courses each quarter, and publishes this
schedule on our secure shared network drive. Program directors, as well as our director of eLearning,
assess student course needs and submit their requests to the dean’s office prior to the third week of each
academic quarter. The dean then coordinates the schedule to ensure all needs are met. All academic
departments, as well as our admissions and student records departments, review the schedule and
request necessary changes. The schedule is published during the seventh week of each quarter when
registration begins.
We have also addressed many of our students’ unique scheduling needs with the development of a robust
eLearning system that offers them the ability to take many of our classes around their own schedules
without requiring their presence in a physical classroom. Graduate exit surveys indicate a slight preference
for on-campus learning (31.4% to 22.1%) with the plurality of respondents (48.4%) indicating they are
equally comfortable with both methods of course delivery. The response to our eLearning offerings has, in
fact, been so positive that we are in the process of creating online shells offering supplementary content for
all of our courses, and we expect to have these deployed within the next two years.
1P13: Effective and timely curriculum
Maintaining the currency and effectiveness of our programs primarily involves the analysis of employer
and graduate surveys, advisory board input, placement statistics, reports from our community outreach
coordinator, and the compliance of accredited programs with the standards established by their governing
associations. Additionally, Midstate has chosen to participate in the Illinois Articulation Initiative, which
assures consistency in standards of general education courses among Illinois colleges and universities.
All of this information feeds into program reviews, which are conducted each year prior to the publishing of
the college catalog.
The college also encourages all faculty members to avail themselves of relevant opportunities for
continuing education and to become members of any professional organizations they feel would contribute
to excellence in their field.
1P14: Changing or discontinuing courses and programs
The process for changing or discontinuing a course within a specific program involves the program director,
departmental faculty, program advisory boards, and members of the administration. Faculty members may
propose curriculum changes, which the department director will review with administrators and the advisory
board, and upon approval the changes are submitted to the catalog coordinator along with a revised
syllabus. The revised syllabus is then stored on our secure network drive for distribution to all instructors
assigned to teach the course.
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The process of discontinuing a program is primarily an administrative one. Enrollment numbers, market
needs, assessment data including student learning outcomes, and revenue numbers are all monitored.
1P15: Determining needs
The learning support needs of students are determined primarily by surveys and other sources of
assessment data. An annual student opinion survey, administered by our student affairs department,
provides data about student satisfaction with all areas of the college including learning support
departments such as the library, student success office, placement, etc. The college also engages in
periodic assessment of student needs via external surveys such as The Noel-Levitz and CAEL Adult
Learning Focused Institution Survey (ALFI), which we plan to administer on a three-year cycle with
our first inventory conducted in 2009. Additionally, the college uses graduate exit surveys to measure
student satisfaction with all areas of operation.
Our annual student focus groups provide an invaluable source of qualitative data about students’
perception of the college, as well as their satisfaction with our service. Each year members of the
administration, including the President, department heads, program directors, and other members
of our staff and faculty, have met with a panel of students (approximately 10-15), nominated by their
instructors, in a setting that allows for more direct, in-depth feedback. However, beginning with the
2011-12 academic year, the process has been changed to a more inclusive one that allows for any
interested student to participate.
The learning support needs of instructors are determined on a department-by-department basis that
involves the interaction of instructors with department directors. Department and faculty meetings are
held on a regular basis to ensure that lines of communication remain open. Additionally, our faculty selfassessments provide instructors the opportunity to directly request resources for any of the classes
they are teaching.
1P16: Co-curricular goals
Midstate offers students a variety of co-curricular activities associated with specific programs. However, we
serve a primarily non-traditional population of adult learners, many of whom do not have time for participation
in extracurricular activities. As such, we have not yet developed a framework to formally assess our cocurricular activities and their relationship to our learning objectives.
1P17: Measures of preparedness
In response to opportunities for improvement noted in our 2007 systems portfolio, Midstate has
developed a fully-integrated culture of assessment that ensures all students completing our
programs fully meet our learning and development expectations. This process begins with a solid
foundation, our mission, and branches outward into program- and course-level objectives, all of
which are interconnected and regularly evaluated. We have created institutional objectives based
on our mission. Our program directors and faculty create program and course objectives that are
directly tied to these institutional objectives. The entire process ensures that everything is ultimately
tied to our mission.
We use direct assessment methods to evaluate student performance on program and course
objectives. As outlined in 1P11 instructors regularly submit course self-assessments that evaluate
student performance on course objectives. Also outlined in 1P11 is our process for assessment of
student performance on program objectives, which includes a mechanism for improvement based on
measured data.
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The college has also recently implemented a plan to directly assess student performance on our general
education objectives. We are working to create assessment tools for each objective on a two-year cycle
that includes research and literature reviews, creation of an assessment rubric, and a limited deployment
of these rubrics using artifacts from certain core classes in order to evaluate the effectiveness of the
tools. Thus far we have completed an entire cycle for Objective 1 (writing). We have data to present,
and have plans for broader deployment of this assessment tool beginning Winter Quarter 2011. We are
currently in year two for the cycle for Objective 2 (oral communication), which means we have a rubric
created and are ready for deployment in core classes. Finally, we are in the research and development
stages for assessment of Objective 8 (professionalism) and plan to have an assessment tool created
within the next year.
Additionally, we use several means of indirect assessment to ensure that not only do our students feel they
have achieved their learning goals, but that they also succeed in their postgraduate endeavors.
Our graduate exit survey measures:
• Perception of employment preparation (Item 16)
• Perception of success in meeting general education objectives (Items 21-29)
• Anticipation of promotion or advancement as a result of their degree (Item 52)
• Perception of success in meeting program specific objectives (Item #s vary)
The Noel-Levitz and CAEL Adult Learning Focused Institution Survey (ALFI) conducted in 2009 demonstrates
high levels of satisfaction, as well as favorable gap scores, on related topics such as the assessment of
learning outcomes, the teaching and learning process, and the ease of program completion and transition
to other institutions. Specific data are provided in 1R4-6.
Our placement department keeps statistics on the number of graduates for which they are able to find
employment. 2009-2010 data indicates an overall placement rate of 97%, which we feel is a strong indicator
of our students’ ability to succeed after graduation.
Finally, many of our programs lead to professional certification exams that are another strong indicator of
post-graduate success. Pass rates for these exams are collected by department directors and are frequently
used in their annual program assessment plans.
These direct and indirect assessment measures, along with input from community employers and program
advisory boards, indicate that students completing our programs are adequately prepared for life after
graduation and have met all of our learning and development expectations.
1P18: Assessing student learning
Our process for assessing student learning, as outlined in 1P11 and 1P17, follows the Nichols model
and is driven primarily by our assessment director in conjunction with members of our administration
and faculty. As outlined in 1P3, many of our programs have obtained specific accreditation status,
and program directors are responsible for integrating any specific requirements into their annual
assessment plans.
Additionally our assessment peer review group, a cross-functional team composed of faculty, staff, and
administration, evaluates program assessment plans and reports on an annual basis under the supervision
of our assessment director. We feel that this process helps ensure the efficacy of our program assessment
plans, guarantees our assessment process is inclusive and provides opportunities for participation from all
areas of the college, thus furthering the culture of assessment that we have worked to create.
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Results (R)
1R1: Measures of student learning and development
Our primary means of assessing student learning and development are course-embedded assessment
tools evaluated within the framework of the course- and program-level assessment reports described in the
process section of this document. Instructor self-assessments (course objectives) are collected and reviewed
quarterly, and departmental assessment plans (program objectives) are collected and reviewed annually.
Additionally the college uses data generated by surveys, exams, and other assessment tools to support
the assessment process as necessary. Examples of data sources include entrance exams, exit surveys,
placement reports, IPEDS, program-specific certification examinations, and student course evaluations.
Moreover, as described in 1P17, we are in the process of creating specific assessment tools for the
evaluation of student performance on common learning objectives. As each of these assessment tools is
finished they will become a regular part of our annual assessment process.
The following table describes the overall academic assessment plan for the college by identifying assessment
measures, frequency of administration, ownership, and data distribution channels.
Figure 1.7 – Academic Assessment Plan
Means of
Assessment

Frequency/Start Date

Examinations are used
as a means of assessing
each of the program
objectives.

Direct

As offered

Assignments

Assignments are
designed to meet specific
course objectives. The
Midstate Writing Across
the Curriculum Rubric
(WAC) is used as a
frame of reference for
assessing writing and the
Midstate College Oral
Communication Rubric
is used as a frame of
reference for assessing
Oral Communication.

Direct

Internship Site
Evaluation

Internship site supervisors
provide feedback
concerning student interns

Surveys/Focus
Groups

Course
Evaluation

Measure

Description

Exams

Collection
Method

Administered by

Data Communicated To

Results
reported by
faculty member

Individual Faculty

Administration, Program
Director, Faculty,
Students and Program
Advisory Committee

As offered

Results
reported by
faculty member

Individual Faculty

Administration, Program
Director, Faculty,
Students and Program
Advisory Committee

Indirect

As offered

Internship Site
Evaluation
Rubric

Internship Site
Coordinator/
Program Director

Administration, Program
Director, Faculty,
Students and Program
Advisory Committee

Graduate, Alumni,
Legal Community and
Employer surveys/focus
groups are requested
to provide feedback
regarding satisfaction with
preparation provided by
the program (graduates)
and knowledge/skills base
presented in entry-level
employee graduates. In
addition, alumni, legal
community and employers
are asked to provide
feedback regarding
current marketplace
needs.

Indirect

Graduate Exit
surveys every term;
Alumni surveys/focus
groups bi-annually
(odd years); Legal
community Employer
surveys/focus groups
bi-annually (odd years)

Survey
instruments
and Focus
Group
Questions

Program
Coordinator
and Director of
Assessment

Administration, Program
Director, Faculty, and
Program Advisory
Committee

Course evaluations
provide students the
opportunity to provide
feedback regarding the
course.

Indirect

Every Term

Course
Evaluation
Template

Director of
Assessment

Administration, Program
Director, and Faculty
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1R2: Common learning objectives results
Midstate has only recently begun assessing student performance on common learning objectives. As a result,
direct assessment data for this item is somewhat limited. Of our eight general education objectives, we have
moved forward with the creation of assessment tools for three, with the assessment rubric for writing across the
curriculum yielding measurable data. This rubric was created to evaluate our first general education objective:
Effectively communicate in writing by developing coherent essays, critical analyses, research papers, and
documents using appropriate language, grammar, and documentation. An example of the full assessment tool
can be found at http://www.midstate.edu/Overview/Sysport/Attachment.php?Type=WD&Key=2.
The rubric evaluates student writing samples in the following areas: Thesis/Focus, Presentation, Support
Reasoning, Content, and Mechanics, with an aggregate rating for all dimensions. We recently collected
writing samples from three of our foundational English classes (ENG 100, ENG 116, ENG 117) across two
academic terms and evaluated them using the WAC rubric. The aggregated results are as follows. [See
1R3] for a detailed example of the WAC data evaluated using the Nichols framework.
Figure 1.8 – Comparison of WAC Results from the 2010 - 2011 Assessment Cycle
Course

Round 1

Round 2

Difference

ENG100: Basic English Skills

1.86

2.04

+0.18

ENG116: Composition

1.98

2.20

+0.22

ENG117: Advanced Composition

2.04

2.47

+0.43

Our graduate exit survey also provides indirect assessment results for student performance on each
of our general education objectives. The following sample is also a measure of our first general
education objective.
Figure 1.9 – General Education Objectives
Objective: Effectively communicate in writing by developing coherent essays, critical analyses, research
papers, and documents using appropriate language, grammar, and documentation.
Very
Positive

Positive

Neutral

Negative

Very
Negative

Fall Term 2010

41.7% (15)

44.4% (16)

13.9% (5)

0.0% (0)

0.0% (0)

Winter Term 2010

56.7% (17)

30.0% (9)

13.3% (4)

0.0% (0)

0.0% (0)

Spring Term 2011

53.2% (25)

31.9% (15)

14.9% (7)

0.0% (0)

0.0% (0)

Summer Term 2011

40.7% (11)

44.4% (12)

14.8% (4)

0.0% (0)

0.0% (0)

Response Totals

48.6% (68)

37.1% (52)

14.3% (20)

0.0% (0)

0.0% (0)

Graduating Term

As evidenced by the data, approximately 85.7% of graduates view their instruction of this objective in a positive or
very positive manner. Results for the seven other general education objectives are similar. The Graduate Exit Survey
can be found in its entirety at http://www.midstate.edu/Overview/Sysport/Attachment.php?Type=WD&Key=1.
1R3: Specific program learning objectives results
As described in 1P11 and 1P17, our primary framework for assessing program-level objectives is the
Nichols model. The following are two examples of annual assessment reports, one from our Paralegal
Services program and another from General Education Objective 1, both from the 2010-2011 academic
year.
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Figure 1.10 – Combined Assessment Table
Mission and Objectives

Program Objective

Means of Assessment
and Criteria for
Success

Results

Improvements

The mission of
Midstate College is to
provide educational
opportunities that
emphasize skills and
knowledge that will allow
the student to adjust
through a lifetime of
social and technological
change. We recognize
that education is vital
in developing skills
needed for a productive
society and essential
in promoting the
individual’s sense of
worth, values, and high
ethical standards. The
College is committed
to offering quality
education that meets
the needs of its students
and assisting them in
clarifying and pursuing
their professional and
educational goals.

Paralegal Services
Program Objective #1:

1a. Direct Means of
Assessment:

1a. Direct Means of
Assessment:

1a. Direct Means of Assessment:

Demonstrate an
understanding of the
emerging role of the
paralegal and the place
of the paralegal in
expanding the delivery
of legal services.

Legal research I: LEG
116, Week 9 term
paper (which requires
the student to provide
the definition of a
Paralegal provided by
Illinois Statutory Law,
discuss the emerging
role of the paralegal,
the place of the
paralegal in expanding
the delivery of legal
services, and identify/
describe the ethical
guidelines affecting a
paralegal that are listed
in the Model Code of
Ethics and Professional
Responsibility and
Guidelines for
Enforcement from the
National Federation of
Paralegal Associations
website): 70% of
students will receive a
70% or higher.

LEG 116 term papers
were collected and
evaluated from the 2010
Summer Term. Based
on the established
rubric (Midstate College
Writing Rubric), 100%
of the students scored
a 70% or higher on
this assessment. The
average score on this
assessment was an
88%.

Midstate College
Institutional Goal #2:
To provide the students
with a background of job
skills which will enhance
their employability.

1b. Indirect Means of
Assessment:

No plan for change at this time. Assignment
instructions (LEG 116, Week 9 term paper) will
remain unchanged.
1b. Indirect Means of Assessment:
Based on the recorded results, no changes will
be implemented at this time concerning this
assessment.
This objective/assessment will be evaluated
again with the Paralegal Services graduates
during the 2011 – 2012 academic year.

1b. Indirect Means of
Assessment:
The Graduate Surveys
were compiled (from the
2010 Winter through the
2011 Summer Paralegal
Services graduates)
and analyzed. 100% of
the Paralegal Services
graduates indicated
that they were either
very well prepared or
somewhat well prepared
to meet this objective.

Graduate Survey
Paralegal Program
Addendum question #1:
70% of the Paralegal
Services graduating
students from the
Fall 2010 through the
Summer 2011 terms
will check that they
were either very well
prepared or somewhat
well prepared in this
area. The Graduate Exit
Survey with Paralegal
Addendum will be
administered for the
first time to the 2010 fall
term graduates and will
continue for all future
graduates.
1c. Indirect Means of
Assessment:
March 2011 Alumni
Focus Group Feedback
(including questionnaire/
survey results of Section
4, Program Objectives,
Question #1): 70%
of the March 2011
Alumni Focus Group
participants will check
that they were either
very well prepared or
somewhat well prepared
in this area.
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Mission and Objectives

Program Objective

The mission of
Midstate College is to
provide educational
opportunities that
emphasize skills and
knowledge that will allow
the student to adjust
through a lifetime of
social and technological
change. We recognize
that education is vital
in developing skills
needed for a productive
society and essential
in promoting the
individual’s sense of
worth, values, and high
ethical standards. The
College is committed
to offering quality
education that meets
the needs of its students
and assisting them in
clarifying and pursuing
their professional and
educational goals..

Writing Across the
Curriculum
1. Effectively
communicate in
writing by developing
coherent essays, critical
analyses, research
papers, and documents
using appropriate
language, grammar, and
documentation.

Institutional Goal (drives
educational outcomes):
In fulfilling the mission
of Midstate College,
the institution sets forth
the following objectives
which reflect the overall
goals of the college:
1. To provide a varied
selection of academic
curricula in business
and specialized areas
enriched with instruction
in general education.
2. To provide the
students with basic
skills which contribute to
success in their careers
and in their private lives.

Means of Assessment
and Criteria for
Success
1a. Assessment rubric
- The direct means of
assessment are the for
artifacts obtained from
ENG 100, ENG 116,
and ENG 117 during the
2010-2011 academic
year. (See Appendix 1).
The WAC Assessment
Rubric Dimensions as
well as composite rating
will be used to assess,
measure, and evaluate
the objective. The
criterion for success
is a minimum average
rating (aggregate for
each class) of 2 for each
dimension as well as the
composite rating.
1b. Question # 21
from the aggregated
2010-2012 Graduate
Exit Survey that
is administered to
graduates each term.
The criterion for
success is that 70% of
respondents will provide
a rating of positive
or very positive to
question 21: “Effectively
communicate in
writing by developing
coherent essays, critical
analyses, research
papers, and documents
using appropriate
language, grammar, and
documentation.”
1c. WAC Assessment
Process Evaluation
Survey – This tool is
primarily qualitative in
nature and is designed
to provide feedback
regarding opportunities
for improvement rather
than satisfaction ratings.

Results

Improvements

1a. Two rounds of
assessment resulting
in comparative ratings
by select faculty group
of writing artifacts from
ENG100, ENG116,
and ENG117. These
data are available by
class, by dimension,
and by composite
rating. In addition, the
data is presented so
viewers can review
developmental
progression between
courses as well as
review round 1 and
round 2 differences
for each course. See
Appendix 2.

1a. During round 1 it was determined that
there was minimal writing taking place in ENG
100 so the ENG 100 instructor was asked to
incorporate more substantial writing prior to
the round 2 review. The primary instructional
strategies involved lecture; however it was
discussed that students need to do more
complex writing.

1b. General Education
results from the 20102011 Graduate Exit
Survey Question #21:
“Effectively communicate
in writing by developing
coherent essays, critical
analyses, research
papers, and documents
using appropriate
language, grammar, and
documentation.”
Determined that more
than 70% of graduates
were “Very Positive”
(49.3%) or “Positive”
(36.4%) when rating
General Education
Objective #1:
[See Appendix 3]
1c. The WAC raters
and observers were
asked to complete
a WAC Assessment
Process Evaluation
(See Appendix 4). The
ratings suggest that the
overall process was
effective.

Added more and longer writing assignments
to ENG100 to aid in improved evaluation
of artifacts. Concentrated more on the area
writing mechanics in ENG116 and ENG117.
The Eng 116 and Eng 117 faculty use different
instructional strategies. For example, one
instructor has students use class time in
a computer lab to develop their writing
assignments, thus providing quicker feedback.
Another instructor uses class time primarily for
lecture and providing examples. The courses
require different types of writing assignments
as well which also dictates the instructional
strategies. One assignment is a book review.
For this assignment, one instructor provides
students with an essay outline from which they
can develop their papers. Another instructor
does not provide students an outline, rather
they expect students to develop their own
outlines.
Further discussions regarding instructional
strategies and methods might provide more
enhanced outcomes in these courses,
which will facilitate writing in other courses.
In addition, further discussions regarding
possible signature assignments in all sections
of 100, 116, and 117 would provide a better
baseline for assessing writing.
The WAC assessment results were
shared with faculty at the September 2011
Assessment Day meeting. During this meeting
it was also discussed how we can further
facilitate improvements in all courses. The
discussed ensued to indicate that the proper
placement of students in English classes
begins with the Admission process. There
is a need to review the current Admission
writing sample requirement and expand it to
provide the college with a better idea of the
student’s proper English placement. It was
also suggested that it would be useful to use
the WAC rubric to evaluate the Admission
writing samples.
In an effort to determine where “writing” occurs
in various courses, faculty were asked to share
what courses they require students to write
in. This will be further explored over time.
In addition, faculty were asked to volunteer
to use the WAC rubric in their classes. B.
Young, Z. Brown, L. Grebner, M. Markley,
and D. Greer will begin to use the rubrics
(most probably after Fall 2011 Term because
specific writing expectations have already
been communicated to students). The Gen
Ed committee will coordinate the gathering of
student writing artifacts from these classes for
Assessment.

The use of the Nichol’s model requires a very thorough narrative analysis of the means of assessment, the
results collected, and the use of this data for improvement. As a result these assessment reports are quite
lengthy, which is why we have chosen to provide two examples rather than data for the entire institution.
The content of the remaining annual program assessment reports is similar to these two, and can be found
at http://www.midstate.edu/Overview/Sysport/Attachment.php?Type=WD&Key=3.
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As can be seen in the examples provided, these reports contain both direct and indirect (where available)
means of assessment. The means of assessment are tied directly to program objectives. In the case of
multiple-choice examinations, individual questions are tied to specific program objectives and are measured
independently. Program directors establish quantifiable targets for achievement (for example: 70% of
students will score at least 70% or higher on a specific assessment item) and make plans for improvement
if these targets are not met.
In addition to program-level assessments, data from faculty self-assessments demonstrates that students
met 423 of 479, or 88%, of course learning targets for the spring and summer terms in 2011.
1R4: Evidence of knowledge and skills
Currently, our primary indicators of stakeholder satisfaction with our students’ knowledge and skills include
our graduate exit survey and ALFI (students), placement statistics (employers), and feedback from program
advisory boards (employers and community leaders).
Figure 1.11 – Career Preparedness from the Graduate Exit Survey
Objective: My education at Midstate College has been effective in preparing me for my career.
Strongly
Agree

Generally
Agree

Neutral

Generally
Disagree

Strongly
Disagree

Fall Term 2010

69.4% (25)

22.2% (8)

5.6% (2)

0.0% (0)

2.8% (1)

Winter Term 2010

76.7% (23)

23.3% (7)

0.0% (0)

0.0% (0)

0.0% (0)

Spring Term 2011

63.8% (30)

23.4% (11)

8.5% (4)

2.1% (1)

2.1% (1)

Summer Term 2011

59.3% (16)

29.6% (8)

11.1% (3)

0.0% (0)

0.0% (0)

Response Totals

67.1% (94)

24.3% (34)

6.4% (9)

0.7% (1)

1.4% (2)

Graduating Term

Figure 1.12 – Comparison of Midstate College to other four-year Adult-Learner Focused Institutions
Midstate College
Item

Other ALFI Institutions

Import

Satis

Gap

Import

Satis

Gap

Evaluated on knowledge/skills for life/career

6.53

6.19

0.34

6.35

5.46

0.89

Studies closely related to life/work goals

6.65

6.46

0.19

6.61

5.98

0.63

Reputation of institution as factor to enroll

6.61

6.37

Employer endorsement as factor to enroll

5.66

5.04

High rate of job placement as factor to enroll

6.54

6.02

Figure 1.13 – Placement statistics for May 16, 2010
(1)

(2)

Unemployed

Employed
Unrelated

Students
Placed

Number of
Graduates

Bachelor Science in Accounting

0

0

2

2

0

0

100%

Business Computer Accounting

0

0

2

4

0

2

100%

Administrative Professional

0

0

2

2

0

0

100%

Office Assistant

0

0

0

2

1

1

0%

BS Health Services Management

0

0

2

2

0

0

100%

Major
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(1)

(2)

Unemployed

Employed
Unrelated

Students
Placed

Number of
Graduates

Medical Assistant

0

0

3

4

1

0

100%

Medical Office Technician

0

0

2

2

0

0

100%

Bachelor Business Administration

0

0

9

15

4

2

100%

Business Administration

0

0

4

6

0

2

100%

BS Management Information Systems

0

0

2

3

0

1

100%

Computer & Information Science

0

0

1

4

0

3

100%

Health Information Technology

0

0

2

4

1

1

100%

Medical Coding Specialist

0

1

1

3

0

1

50%

Paralegal Services

0

0

1

2

0

1

100%

Total

0

1

33

55

7

14

97%

Major

*Other
Students

Placement
Rate

* Number of students completing or graduating from the program who are continuing their education, experiencing illness or other
disability, entering military or religious service, or not currently seeking employment. (1) The first number is the combined number
of other students except those continuing education and the (2) second number are those students continuing their education.

The results from the graduate exit survey and ALFI indicate that our students and graduates feel they are
being or have been adequately prepared for employment, and ALFI items related to enrollment decisions
speak to a positive perception of institutional quality among employers and other members of the community.
Additionally our placement statistics indicate that, even in a troubled economy, our students are finding
employment in their fields of study. We feel these results speak positively about the preparedness of our
graduates for employment and their attainment of the requisite knowledge and skills.
However, we also recognize that we can be doing more analysis in this area. As a result of recent efforts
at obtaining ABA accreditation for our Paralegal Studies program, our paralegal director, in conjunction
with our assessment director, has created a number of surveys for alumni, members of the professional
community, and employers. These surveys are designed to provide feedback regarding satisfaction with
the knowledge and skill base of our graduates, as well as keep us abreast of marketplace needs. Once
we have collected enough data from these surveys, we plan to use them as models for postgraduate
assessment in all of our programs.
1R5: Evidence of knowledge and skills
Figure 1.14 – Student Opinion Survey results for learning support areas
Area/Question

2009

2010

Academic Advising

2011
4.39

First term registration

4.30

4.44

4.49

Current student registration

4.21

4.37

4.38

Library

4.26

4.23

4.42

Bookstore

4.32

4.38

4.46

Student Success

4.30

Facilities

4.29

4.40

4.44

Computer Resources

4.38

4.42

4.49

Technical Services

4.39

4.45

4.47
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Figure 1.15 – Results comparing Midstate College to National ALI Four-Year Institutions relevant to 1R5
Item
5. I receive the help I need to improve my
technology skills.
8. This institution provides students with the
help they need to develop an education plan.
9. I receive adequate information about sources
of financial assistance available to me.
12. Technology support is available to me when I
need it.
15. Advisors are knowledgeable about
requirements for courses and programs of
interest to me.
19. I receive timely responses to my requests for
help and information.
22. I receive the help I need to develop my
academic skills, including reading, writing,
and math.
24. I receive the help I need to stay on track with
my program of study.
31. This institution makes many support services
available at convenient times and places.
32. Technology enables me to get the services I
need when I need them.
34. This institution provides "one-stop shopping"
for most student support services.
35. Mentors are available to guide my career and
life goals.
39. Information is available online to help me
understand what I need to do next in my
program of study.
40. I receive the help I need to make decisions
about courses and programs that interest me.
47. When I miss a deadline or fall behind in
my studies, someone from the institution
contacts me.

Midstate College
Import Satis
Gap
6.50
6.28
0.22

National ALI Institutions
Import Satis
Gap
5.89
5.33
0.56

6.61

6.24

0.37

6.49

5.58

0.91

6.66

6.17

0.49

6.37

5.19

1.18

6.62

6.53

0.09

6.26

5.58

0.68

6.63

6.24

0.39

6.56

5.64

0.92

6.71

6.22

0.49

6.61

5.69

0.92

6.54

6.30

0.24

6.30

5.63

0.67

6.68

6.21

0.47

6.53

5.56

0.97

6.57

6.38

0.19

6.36

5.60

0.76

6.68

6.54

0.14

6.48

5.84

0.64

6.50

6.36

0.14

6.28

5.56

0.72

6.31

5.95

0.36

6.12

5.08

1.04

6.51

6.13

0.38

6.44

5.57

0.87

6.60

6.26

0.34

6.47

5.48

0.99

6.24

5.63

0.61

5.89

4.68

1.21

Student Services Evaluation:
Midstate College provided services that met my needs as a student in the following areas.
Figure 1.16 – Graduate Exit Survey: Library Services
Graduating Term
Fall Term 2010
Winter Term 2010
Spring Term 2011
Summer Term 2011
Response Totals

AQIP Systems Portfolio

Strongly
Agree
69.4% (25)
76.7% (23)
63.8% (30)
61.9% (14)
86.7% (92)

Generally
Agree
22.2% (8)
23.3% (7)
25.5% (12)
33.3% (9)
25.7% (36)
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Neutral
0.0% (0)
0.0% (0)
4.3% (2)
7.4% (2)
2.9% (4)

Generally
Disagree
0.0% (0)
0.0% (0)
0.0% (0)
0.0% (0)
0.0% (0)

Strongly
Disagree
0.0% (0)
0.0% (0)
0.0% (0)
0.0% (0)
0.0% (0)

Category One

Midstate College

November 2011

Figure 1.17 – Graduate Exit Survey: Bookstore
Strongly
Agree

Generally
Agree

Neutral

Generally
Disagree

Strongly
Disagree

Fall Term 2010

80.6% (29)

16.7% (6)

2.8% (1)

0.0% (0)

0.0% (0)

Winter Term 2010

76.7% (23)

23.3% (7)

0.0% (0)

0.0% (0)

0.0% (0)

Spring Term 2011

76.6% (36)

17.0% (8)

6.4% (3)

0.0% (0)

0.0% (0)

Summer Term 2011

59.3% (16)

33.3% (9)

7.4% (2)

0.0% (0)

0.0% (0)

Response Totals

74.3% (104)

21.4% (30)

4.3% (6)

0.0% (0)

0.0% (0)

Graduating Term

Figure 1.18 – Graduate Exit Survey: Academic Advising
Strongly
Agree

Generally
Agree

Neutral

Generally
Disagree

Strongly
Disagree

Fall Term 2010

66.7% (24)

22.2% (8)

8.3% (3)

0.0% (0)

2.8% (1)

Winter Term 2010

63.3% (19)

26.7% (8)

3.3% (1)

0.0% (0)

3.3% (1)

Spring Term 2011

53.2% (25)

25.5% (12)

17.0% (8)

2.1% (1)

0.0% (0)

Summer Term 2011

48.1% (13)

33.3% (9)

14.8% (4)

0.0% (0)

0.0% (0)

Response Totals

57.9% (81)

26.4% (37)

11.4% (16)

0.7% (1)

1.4% (2)

Graduating Term

Figure 1.19 – Graduate Exit Survey: Technical Support
Strongly
Agree

Generally
Agree

Neutral

Generally
Disagree

Strongly
Disagree

Fall Term 2010

69.4% (25)

19.4% (7)

0.0% (0)

2.8% (1)

0.0% (0)

Winter Term 2010

70.0% (21)

23.3% (7)

0.0% (0)

0.0% (0)

0.0% (0)

Spring Term 2011

76.6% (36)

12.8% (6)

6.4% (3)

0.0% (0)

0.0% (0)

Summer Term 2011

63.0% (17)

29.6% (8)

7.4% (2)

0.0% (0)

0.0% (0)

Response Totals

70.7% (99)

20.0% (28)

3.6% (5)

0.7% (1)

0.0% (0)

Graduating Term

1R6: Comparisons
Most of our benchmarking results in this category come from ALFI and are presented in the following table.
Figure 1.20 – Results comparing Midstate College to National ALI Four-Year Institutions
Midstate College
Item

National ALI Institutions

Import

Satis

Gap

Import

Satis

Gap

1. My program allows me to pace my studies to
fit my life and work schedules.

6.82

6.37

0.45

6.69

5.78

0.91

2. Sufficient course offerings within my program
of study are available each term.

6.60

5.90

0.70

6.49

5.37

1.12

5. I receive the help I need to improve my
technology skills.

6.50

6.28

0.22

5.89

5.33

0.56

8. This institution provides students with the
help they need to develop an education plan.

6.61

6.24

0.37

6.49

5.58

0.91
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Midstate College
Item

National ALI Institutions

Import

Satis

Gap

Import

Satis

Gap

10. I have a clear understanding of what I'm
expected to learn in my classes.

6.72

6.39

0.33

6.62

5.91

0.71

11. This institution offers strategies to help me
cope with the multiple pressures of home,
work, and my studies.

6.38

5.79

0.59

6.09

4.86

1.23

12. Technology support is available to me when I
need it.

6.62

6.53

0.09

6.26

5.58

0.68

15. Advisors are knowledgeable about
requirements for courses and programs of
interest to me.

6.63

6.24

0.39

6.56

5.64

0.92

17. My instructors provide timely feedback about
my academic progress.

6.71

6.06

0.65

6.62

5.60

1.02

19. I receive timely responses to my requests for
help and information.

6.71

6.22

0.49

6.61

5.69

0.92

20. This institution periodically evaluates my skill
level to guide my learning experiences.

6.22

5.84

0.38

6.02

5.05

0.97

21. My studies are closely related to my life and
work goals.

6.65

6.46

0.19

6.61

5.98

0.63

22. I receive the help I need to develop my
academic skills, including reading, writing,
and math.

6.54

6.30

0.24

6.30

5.63

0.67

24. I receive the help I need to stay on track with
my program of study.

6.68

6.21

0.47

6.53

5.56

0.97

25. I'm evaluated on the knowledge and skills I'll
need in my life and career.

6.53

6.19

0.34

6.35

5.46

0.89

26. I am able to choose course delivery that fits
my life circumstances.

6.71

6.37

0.34

6.49

5.49

1.00

27. I am encouraged to apply the classes I've
taken towards a degree or certificate.

6.66

6.49

0.17

6.43

5.84

0.59

29. My instructors respect student opinions and
ideas that differ from their own.

6.63

6.31

0.32

6.50

5.87

0.63

31. This institution makes many support services
available at convenient times and places.

6.57

6.38

0.19

6.36

5.60

0.76

32. Technology enables me to get the services I
need when I need them.

6.68

6.54

0.14

6.48

5.84

0.64

34. This institution provides "one-stop shopping"
for most student support services.

6.50

6.36

0.14

6.28

5.56

0.72

35. Mentors are available to guide my career and
life goals.

6.31

5.95

0.36

6.12

5.08

1.04

36. Most instructors use a variety of teaching
methods.

6.45

6.17

0.28

6.25

5.57

0.68

37. I have many ways to demonstrate what I
know.

6.29

6.16

0.13

6.17

5.58

0.59
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Midstate College
Item

National ALI Institutions

Import

Satis

Gap

Import

Satis

Gap

39. Information is available online to help me
understand what I need to do next in my
program of study.

6.51

6.13

0.38

6.44

5.57

0.87

40. I receive the help I need to make decisions
about courses and programs that interest me.

6.60

6.26

0.34

6.47

5.48

0.99

43. The frequency of interactions with my
instructors is satisfactory.

6.62

6.30

0.32

6.41

5.78

0.63

45. Instructors incorporate my life and work
experiences in class activities and
assignments.

6.32

6.10

0.22

6.16

5.43

0.73

46. The learning experiences within my program
of study challenge me to reach beyond what I
know already.

6.59

6.38

0.21

6.52

5.99

0.53

47. When I miss a deadline or fall behind in
my studies, someone from the institution
contacts me.

6.24

5.63

0.61

5.89

4.68

1.21

Improvement (I)
1I1: Improvements
Our primary improvements in this category have been in the area of academic assessment. This area
was noted as a strategic weakness in our last systems appraisal feedback report, and we have since
worked tirelessly to improve our processes. When we wrote our last systems portfolio in 2007, we had the
foundations in place for a systematic culture of academic assessment. Our mission guided the development
of our institutional objectives, which in turn helped us create academic objectives that we knew were aligned
with the core values of our institution.
What we were missing, however, was a comprehensive means of not only assessing student performance
on objectives at every level, but also of using this information to effect positive change. The academic
assessment system now in place at Midstate accomplishes all of the goals we had in mind when we
started the process three years ago. Faculty members are now more aware of the importance of academic
assessment and play a vital role in helping us evaluate student performance on course objectives. Program
directors are now actively involved in the annual assessment of student performance on program-level
objectives. And we are also working hard to create assessment tools for evaluating student performance on
each of our general education objectives.
Most important, however, is the fact that we have now closed the assessment feedback loop by ensuring
that our results do not stagnate in data warehouses, but are instead used to drive a cycle of continuous
improvement. Under the guidance of our new assessment director, who acts as a liaison between faculty
and administration, our program directors are now making annual improvements to our curricula based on
data received from all the assessment tools mentioned in previous sections of this category. Each academic
term more of our instructors are creating assessment tools that are directly aligned with their course and
program objectives, even down to the level of individual questions on tests. Because of efforts like this we
are now able to know exactly how our students are performing, at a very granular level, and can respond
quickly and efficiently when we detect problems.
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1I2: Culture and infrastructure support
AQIP’s framework for continuous improvement and the feedback we receive as participants in this process
play a valuable role in shaping the quality culture we have at our institution today. One of the largest
improvements we have seen to date is the establishment of a truly comprehensive culture of assessment
that allows us to use data to drive decisions in the area of helping students learn. Without the systems
portfolio feedback we received more than three years ago, our efforts at academic assessment might have
turned out quite differently.
With that said, however, now that we have established this culture of data-driven decision making, it has
become one of the most important driving forces in our quest for continuous quality improvement. We discuss
the results of our assessment efforts in departmental meetings. We discuss them in faculty meetings. We
discuss them in administrative meetings. In truth, we make very few academic decisions nowadays without
a comprehensive and thorough analysis of data collected by the various assessment tools described in the
previous category items.
In other categories (specifically Category 8) we illustrate an increased level of staff engagement in the
quality improvement process since the last version of our systems portfolio. Every member of the institution
has been touched in some way by AQIP and the action projects we have undertaken in the last several
years. This means that in every department, and especially with regard to helping students learn, we are
much more conscious about deliberately setting measurable goals for performance, and that once we
obtain performance results we use them to fix processes or create new ones as necessary.
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